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Abstract 

Quality assurance in education remains a critical consideration for educational institutions, 

particularly in a global context marked by increasing competition and evolving labor market 

demands. This study aims to identify key models of quality assurance in education and examine 

their applicability across diverse geographical contexts to enhance educational standards. Utilizing 

a systematic literature review guided by the PRISMA 2020 methodology, the research analyzes 

practices and policies implemented by various institutions and countries, emphasizing the 

importance of tailoring these approaches to local specificities. The study underscores the pivotal 

role of stakeholders, whose active engagement is indispensable to the efficacy of quality assurance 

processes. The findings of this study encourage a re-evaluation of existing models, promoting 

flexible and adaptive practices to support continuous improvement in educational quality. 

Keywords: Quality assurance; education; accreditation; evaluation; stakeholders. 

INTRODUCTION 

Quality assurance in education can be defined as a set of processes, policies, and practices designed to 

ensure that the standards of teaching, research, and administrative management in educational institutions 

are maintained at appropriate levels. According to Almuhaideb and Saeed (2020), the implementation of 

quality assurance involves the establishment of continuous evaluation systems that enhance both academic 

outcomes and students' practical skills. Hauptman Komotar (2020) defines it as a mechanism for 

strengthening public trust in educational systems by implementing internationally comparable metrics. 

Asiyai (2022) further emphasizes the necessity of an integrated approach to quality assurance, one that 

accounts for accreditation requirements as well as the cultural and economic specificities of each region. 

These perspectives underscore the necessity for a multifaceted and adaptable approach to constructing and 

applying quality assurance systems in education. 

In practical terms, this topic is relevant because it ensures that students receive an education that is aligned 

with the expectations of the labor market, fosters critical thinking and prepares them to face complex 
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challenges. Furthermore, this process enables institutions to identify areas for improvement, implement 

pedagogical and operational innovations, and achieve levels of excellence that enhance their standing 

locally and internationally (Lucander & Christersson, 2020). In this way, quality assurance is established 

as an essential pillar for the development of more equitable, efficient, and competitive educational systems, 

which explains its growing interest in both the academic and practical fields (Acevedo-De-los-Ríos & 

Rondinel-Oviedo, 2022). 

The research problem concerns the absence of a clear and coherent articulation of knowledge on quality 

assurance in education. This disarticulation hinders the effective implementation of policies and practices 

designed to enhance educational standards in diverse geographical and social contexts. The existence of 

multiple models and approaches is compounded by the fragmentation of information and the lack of 

coordination between educational institutions and regulatory bodies, which collectively impede the creation 

of sustainable and effective strategies. A considerable number of institutions adopt international models 

without ensuring that they are adequately adapted to local realities, which results in inconsistencies in 

educational quality (Asiyai, 2022). 

An illustrative example of this phenomenon is the discrepancy in outcomes between internationally 

accredited institutions and those that are unable to effectively integrate quality standards at the national 

level (Seyfried & Pohlenz, 2020). This highlights a considerable deficit in global educational quality 

(Lucander & Christersson, 2020). The absence of robust evidence to inform these policies further 

exacerbates the issue (Beerkens, 2020). 

The objective of the research, therefore, is to identify the principal models of quality assurance in education, 

with a view to understanding how their implementation in diverse geographical contexts can contribute to 

improvements in educational standards. In order to achieve the stated objective, a series of questions will 

be posed to guide the research: What are the principal models of quality assurance in education in different 

geographical contexts? What standards are deemed essential for university accreditation in various regions? 

How is the efficacy of quality assurance methods deployed in educational institutions evaluated? What 

roles do stakeholders play in the quality assurance process? What are the exemplary practices observed in 

the implementation of these models in different geographies? 

In order to achieve this objective, the article puts forth a structure that encompasses the following sections: 

introduction, methodology, results, discussion, and conclusions. The introduction provides an overview of 

the concept of quality assurance in the context of education. The methodology section provides a detailed 

account of the research approaches employed. Subsequently, the results obtained are presented, followed 

by a discussion that analyses their significance. In conclusion, the findings are summarized and their 

implications for the enhancement of educational quality are discussed. 

Materials and methods 

The PRISMA 2020 methodology was selected to guarantee a meticulous and transparent process in the 

systematic literature review. The PRISMA 2020 methodology is designed to guarantee the comprehensive 

identification, selection and synthesis of pertinent studies (Page et al., 2021), which is crucial for evaluating 

educational quality assurance across diverse contexts. This approach allows for the efficient structuring of 

the search, thereby reducing bias and ensuring that only the most relevant studies are included in the 

analysis. The selection of this methodology is driven by the necessity to employ an internationally 

recognized approach in order to guarantee the reliability of the ensuing results. 

  

ELIGIBILITY CRITERIA 

In order to ascertain the relevance of the selected studies to the analysis of quality assurance in higher 

education, eligibility criteria were established at the outset of this research project. The review encompassed 

studies addressing educational quality in universities or higher education institutions, with a specific focus 

on assurance models, accreditation standards, and best practices. To ensure the relevance of the selected 

studies to current educational contexts, the following criteria were applied during the selection process: the 

studies had to be published in English or Spanish and within the last ten years. 

The exclusion process was conducted in three phases. In the initial phase, studies that were incorrectly 

indexed were removed. For instance, some studies were misclassified under keywords such as "quality 
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assurance," yet their focus was on quality management in industrial production or quality assessment in K-

12 education, both of which fall outside the scope of this review. In the subsequent phase, studies that were 

not available in full text were excluded, thus ensuring that the analysis was limited to accessible and 

complete research. 

In the final phase, a critical evaluation determined the relevance of each study. For instance, studies 

employing key terms such as "accreditation" or "evaluation" but focusing on peripheral topics like 

administrative efficiency or faculty satisfaction, without addressing models or standards directly related to 

quality assurance, were excluded.  

Sources of Information 

This research makes use of the Scopus and Web of Science databases as its principal sources, due to the 

extensive coverage and academic quality of the material they contain. Both databases provide access to 

peer-reviewed studies, thereby ensuring the solidity and relevance of the selected materials. The Scopus 

database encompasses a diverse array of scientific articles, books, conference proceedings, and patents 

spanning numerous domains of knowledge, with a particular emphasis on the field of education. This 

platform provides access to recent studies on quality assurance models and university accreditation 

standards. In this regard, the authors Mongeon and Paul-Hus (2016) emphasize that Scopus offers a more 

comprehensive coverage of the social sciences and humanities, making it an appropriate resource for the 

analysis of educational quality. 

The Web of Science database is also multidisciplinary and includes peer-reviewed publications, thereby 

providing access to relevant research on evaluation methods and good practices in educational quality 

assurance. Moreover, as Mongeon and Paul-Hus (2016) observe, although its scope is more circumscribed, 

Web of Science is esteemed for its exacting standards and discerning selectivity, which guarantee the 

inclusion of seminal studies. 

Search Strategy 

In order to conduct this research on quality assurance in education, specific equations have been established 

for each database, derived from the inclusion criteria. In Scopus, the equation used is as follows: TITLE 

("Quality assurance") AND TITLE ("higher education" OR "university") AND TITLE (model*). In the 

case of Web of Science, the equation has been adapted to the syntax of the platform, resulting in the 

following: TI= ("Quality assurance") AND TI= ("higher education" OR "university") AND TI= (model*). 

This variation is due to the specificities of each database when searching for related terms. The equations 

allow for the filtering of relevant studies that address key aspects of the topic, thereby guaranteeing the 

adequacy and pertinence of the materials selected for analysis. 

 

Selection Process 

The selection of relevant studies for this research followed a systematic and rigorous approach based on 

the results obtained from the selected databases. The process commenced with an initial review of article 

titles and abstracts to identify those aligned with the study's objectives. For instance, studies with titles 

explicitly mentioning terms such as "quality assurance," "university accreditation," or "quality models," 

and abstracts indicating a focus on these topics in the context of higher education, were considered. 

At this initial stage, studies that used relevant keywords but addressed topics outside the scope of the 

research were excluded. For instance, an article titled "Quality Management in Primary Education Schools" 

was excluded because its focus lay outside the scope of the research. 

Subsequently, the pre-selected articles underwent a more in-depth review, where the full content of each 

study was evaluated to ensure its relevance and quality. During this phase, studies that did not meet the 

established inclusion criteria were excluded. For instance, a study employing the term "accreditation" yet 

concentrating exclusively on curriculum design without addressing quality assurance processes or standards 

was excluded. 

The entire selection process was meticulously documented in an Excel file, where details such as reasons 

for exclusion, authors, and the primary focus of each study were recorded. This systematic approach 
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ensured that the final set of articles selected for analysis made a significant contribution to understanding 

quality assurance models in higher education.  

 

 
Figure 1: PRISMA flowchart. Own elaboration based on Scopus and Web of Science 

Data Processing 

The primary instrument utilized for the organization and processing of data obtained from the literature 

review was Microsoft Excel, a software program that facilitated the tracking and categorization of studies 

according to pre-established inclusion criteria. The Excel database was structured with columns for the 

following information: study title, author(s), year of publication, methodology, and key findings. For 

example, under the study title column, one entry could be: "The Impact of Quality Assurance Practices in 

Higher Education Institutions" by Smith et al. (2020). The methodology column might include a 

classification of the study as a "quantitative analysis using survey data," while the key findings column 

might contain a statement such as "The study found a positive correlation between regular accreditation 

processes and student satisfaction in higher education institutions. "Basic descriptive analyses were 

conducted to identify patterns and trends in the information collected. For instance, it was observed that the 

majority of studies from the 2015-2020 period centered on accreditation processes, while studies published 

after 2020 shifted towards analyzing online learning environments and their impact on quality assurance. 

This systematic approach facilitated the efficient management of the data, ensuring its relevance and 

reliability for the final analysis of the research on quality assurance in education. 
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Risk of Bias 

The possibility of bias in the selected studies was evaluated through a thorough analysis of the methodology, 

design, sample size, and conflicts of interest. Furthermore, the terminology employed in the searches and 

the databases consulted was meticulously examined, as these elements have the capacity to influence the 

outcomes. Reporting bias, defined as the inclination to disseminate studies that yield positive or statistically 

significant outcomes, was also acknowledged. 

For instance, studies were excluded due to selection bias when they relied on a non-representative sample 

size. This occurred in cases where the studies focused exclusively on very specific groups, such as a single 

institution or a homogeneous population, which did not adequately reflect the diversity of the global 

educational context. These studies were excluded because they did not provide a comprehensive 

representation of the various educational environments where quality assurance practices are implemented. 

Furthermore, studies exhibiting reporting bias were excluded. These studies predominantly presented 

positive or favorable results related to quality assurance practices, while omitting or minimizing negative 

outcomes or limitations. This omission could compromise the objectivity and transparency of the study's 

conclusions. 

The identification and removal of these biases enabled a more rigorous assessment of the included studies, 

thereby enhancing the validity and reliability of the findings in research on quality assurance in education. 

Results  

This section presents the research results in a structured manner, according to the questions initially posed, 

thereby offering a comprehensive and lucid analysis of quality assurance in higher education. The study 

examines assurance models in different geographical contexts, the key standards for university 

accreditation, and the methods used to assess the effectiveness of these processes. Furthermore, it addresses 

the role of stakeholders in quality assurance and highlights exemplary practices in the implementation of 

the models. Table 1 provides a summary of the studies selected for a detailed analysis of each of the aspects. 

 

Table 1: Studies included in the research. Prepared by the authors based on Scopus and Web of Science 

Title Authors 

A unified model of quality assurance system for iso-certified higher 

education institutions 
Legowo et al., 2019 

Development of Internal Quality Assurance Model in Higher Education 

Institution 
Mursidi, 2019 

Enhancement of the Quality Assurance Model at the Slovak University: 

Case Study 
Zgodavova, 2015 

Quality Indicators and Models for Online Learning Quality Assurance in 

Higher Education 
Hafeez et al., 2022 

Addressing the tensions in a process-based quality assurance model 

through the introduction of graduate outcomes: A case study of the 

change process in a vocational higher education institution in the United 

Arab Emirates 

Burden-Leahy, 2005 

Comparison of Indian quality assurance model and accreditation 

parameters of higher education with international standards 

Kumaravelu & Suresh, 

2021 

Developing Model of Quality Assurance for Higher Education Institutes Darwis et al., 2017 

Educational quality assurance in universities: An enhanced model Boyle & Bowden, 1997 

Improving the decision-making model in the processes of external quality 

assurance of higher education 
Fesenko et al., 2022 

Model of a Centralized System for Quality Assurance in Higher 

Education 
Hadzhikoleva et al., 2020 

Models for quality assurance in higher education area Orozova et al., 2023 

Performance evaluation model for quality assurance in Nigeria higher 

education 
Igbape & Idogho, 2014 
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Quality assurance for online higher education programs: Design and 

validation of an integrative assessment model applicable to Spanish 

universities 

Marciniak, 2018 

Quality assurance for postgraduate programs: Design of a model applied 

on a university in Chile 
Careaga Butter et al., 2017 

The application of quality assurance criteria in light of governance 

principles (the Middle East University as a model) 

Al Helih & Nasereddin, 

2019 

The COMPASS-OK model for quality assurance in higher Education 
Hadzhikoleva & 

Hadzhikolev, 2016 

The validity of a design technology for a higher education quality 

assurance system based on the EFQM model 
Nabi et al., 2018 

 

Figure 2 illustrates the geographical distribution of studies on quality assurance in education. The countries 

with the highest number of studies are Indonesia and Bulgaria, with three studies each. The United Arab 

Emirates is next on the list with two studies, while Slovakia, Pakistan, India, Australia, Ukraine, Nigeria, 

Spain, Chile, Jordan and Kazakhstan have only one study each. The map enables the visualisation of the 

density of research in different geographical contexts. 

 

 
Figure 2: Map of Countries. Prepared by the authors based on Scopus and Web of Science. 

 

Figure 3 presents a pie chart illustrating the accreditation standards employed in higher education and their 

respective prevalence. The data indicate that the ESG (European Standards and Guidelines) and ISO 

9001:2015 standards are the most prevalent, with four and three instances, respectively. Other standards, 

such as ISO 9001:2008 and BAN-PT, are recorded with only one reference, indicating a diversity in 

accreditation practices in different contexts. 
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and Web of Science. 

 

Figure 4 presents a frequency diagram illustrating the assessment methods employed in studies on quality 

assurance in education. The self-assessment method is the most frequently employed, with four mentions. 

The interview and observation methods are each mentioned on three occasions in the course of the 

interviews. Other methods, such as surveys, external and internal reviews, and evaluation, are less 

prevalent. This variety reflects the diversity of methodologies employed in the assessment of educational 

quality. 

 
Figure 4: Assessment Methods Implemented in Higher Education. Prepared by the authors based on 

Scopus and Web of Science. 

 

Figure 5 illustrates the interrelationships between the various stakeholders involved in quality assurance in 

education. The results indicate that faculty, students, and universities are the most representative 

stakeholders, with a frequency of four each, which serves to highlight their significant involvement. 

Administration and quality assurance agencies are presented with two mentions. Other stakeholders, such 

as higher education institutions, ISO auditors, university decision-makers, QAAs, and educators, have one 

mention each, which serves to reflect the diversity of actors in this field. 

 
Figure 5: Relationship between Stakeholders in Quality Assurance. Prepared by the authors based on 
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Scopus and Web of Science. 

 

Table 2 presents the assessment methods that are employed in the context of educational quality assurance, 

together with the challenges that are associated with each of these methods. The results of the self-

assessment indicate shortcomings in the implementation and allocation of resources. Furthermore, the 

interviews revealed discrepancies between the linguistic standards and the actual language used. 

Observation has been shown to be an effective method for identifying issues related to bureaucratization 

and low staff participation. Furthermore, methods such as surveys and external reviews are confronted with 

challenges pertaining to quality and political interference. 

 

Table 2: Evaluation Methods and Associated Challenges. Prepared by the authors based on Scopus and 

Web of Science. 

Assessment Method  Challenge Faced 

Self-assessment 

Identifying reusable ISO clauses 

Lack of full implementation 

Resource limitations 

Interviews 
Linguistic and structural differences between ISO and 

BAN-PT standards 

Observation 
Over-bureaucratization 

Low employee engagement 

Surveys 
Quality assurance 

Liability issues 

External review 
Political interference 

Faculty shortage 

Internal review 
Commitment of resources 

Cultural resistance 

Assessment Subjectivity 

Descriptive analysis 
Data collection 

Standardization 

Predictive methodology Inadequate resources 

Comparison Lack of specific guidelines 

Mapping method 
Limited budgets 

Weak infrastructure 

 

The findings of the research on quality assurance in education were organized according to the questions 

that had been posed. It was observed that there were relevant patterns in the geographical distribution of 

the studies, and a variety of accreditation standards were identified as being used in the education sector. 

The research revealed that a variety of assessment methods were employed, with self-assessment being the 

most prevalent. It was also observed that the active involvement of multiple stakeholders in the assessment 

process was a common practice. Furthermore, the difficulties inherent to assessment methodologies were 

investigated, and exemplary practices in the domain of educational quality assurance were elucidated. 

Discussion 

The following subsections present a discussion of the research on quality assurance in education. Firstly, a 

comparison will be made between the results obtained in this study and those of previous studies in the 

field of quality assurance, highlighting similarities and differences. Subsequently, a conceptual framework 

will be proposed, synthesizing the findings and offering a structured overview of the elements identified. 

The theoretical, policy and practical implications of the results will then be discussed, followed by an 

examination of the limitations of the study in relation to methodology and results. Finally, future lines of 

research arising from the findings and limitations will be outlined, guiding the development of the field in 

this area. 

Analysis of Results 

Analysis of Results (Revised)An analysis of the results indicates that a limited number of studies on quality 

assurance in education are sourced from Indonesia and Bulgaria, with three studies each. While this may 
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suggest a specific interest in enhancing educational quality in these countries, the small number of studies 

included in this review (a total of six studies) limits the ability to generalize these findings to broader 

geographical or educational contexts. Consequently, while the results offer valuable insights into the quality 

assurance models in these two countries, they preclude the drawing of broad conclusions about global 

trends. These studies underscore challenges such as linguistic and structural issues in Indonesia's integration 

of accreditation systems (Legowo et al., 2020) and the success of automated assessment models in Bulgaria 

(Hadzhikoleva & Hadzhikolev, 2016). However, further research with a broader geographical scope is 

needed to more accurately assess the global applicability of these findings. 

The results of the study indicate a clear preference for ESG and ISO 9001:2015 standards within the context 

of higher education accreditation, reflecting their pervasive utilization in European institutions. The 

incorporation of additional standards, such as BAN-PT and ISO 9001:2008, demonstrates the adoption of 

methodologies that adhere to international standards while being augmented by local components. The 

adoption of international standards, such as ISO 9001, in local contexts can be interpreted as a deliberate 

effort to align international best practices with the unique characteristics of each region's education system. 

This integration of international standards with local needs and realities may necessitate the development 

of more flexible frameworks. The automation of quality processes through models such as COMPASS-OK 

has been demonstrated to optimize efficiency and reduce errors, a particularly salient benefit in resource-

constrained environments (Zgodavová et al., 2015; Hadzhikoleva & Hadzhikolev, 2016). 

The findings indicate a tendency towards the use of qualitative methodologies, such as self-assessment, 

interviews, and observation, for the evaluation of educational quality. These approaches underscore the 

significance of active stakeholder involvement. Quantitative methods, though less prevalent, such as 

surveys and external and internal reviews, also contribute to methodological diversity. The inclination 

towards more comprehensive and continuous approaches in the evaluation of educational quality is 

evidenced by earlier studies, including those by Marciniak (2018) and Mursidi et al. (2019). These studies 

propose models that integrate multiple dimensions and tools for the continuous enhancement of educational 

programs. Qualitative methods are particularly well-suited to these models, as they facilitate a more 

profound examination of the multifaceted dimensions of educational quality, encompassing both tangible 

and intangible aspects of the educational process. 

With regard to the analysis of the actors involved, the results demonstrate the considerable participation of 

teachers, students, and universities. This is evidenced by the frequency and relevance with which they are 

mentioned in the studies. For instance, Burden-Leahy (2005) underscores the significance of engaging 

stakeholders within the quality assurance process, asserting that the active involvement of these actors is 

pivotal to achieving a more representative and dynamic assessment. This inclusion of key actors is further 

corroborated by recent studies, such as that of Hafeez, Naureen, and Sultan (2022), which emphasizes the 

significant contribution of teacher and student collaboration to the process of continuous improvement in 

educational quality. However, there is a lower representation of actors such as administration and quality 

assurance agencies, which raises questions about the alignment between the expectations of the different 

actors and the assessment practices implemented. Additionally, actors such as higher education institutions 

and ISO auditors are mentioned less frequently, suggesting a diversity within the quality assurance 

ecosystem. Mireku and Bervell (2024) emphasize that in sub-Saharan Africa, the involvement of quality 

assurance agencies has been limited, suggesting that an inclusive approach, encompassing a broader range 

of actors, could enhance the effectiveness of assessment systems in the region. This finding is consistent 

with the observations of Legowo, Indiarto, and Prayitno (2020), who argue that although the involvement 

of ISO auditors is relevant, their involvement in assessment processes is often secondary to that of local 

actors, reflecting a potential disconnect between external assessments and the contextual realities of 

institutions. 

Seyfried and Pohlenz (2020) also address the perception of quality managers regarding the effectiveness of 

the methodologies employed in assessment, emphasizing that the integration of multiple actors, including 

quality managers, is imperative to ensure the efficacy of the process. Conversely, Steinhardt et al. (2017) 

contend that the specialization of quality assurance methodologies in teaching and learning has been a 

pivotal factor in the evolution of this field. They posit that, despite the diversity of actors, the 

systematization and specialization of methods is imperative for the success of evaluations. 

This comprehensive overview underscores the potential of an inclusive approach, engaging a more 

extensive array of stakeholders, as a pivotal strategy to confront the intricacies inherent in evaluating 
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educational quality and to enhance established best practices within this domain. The evaluation process 

should not only focus on the quality of the educational process itself, but also on the creation of a 

collaborative environment between key actors to ensure the effectiveness of the actions implemented. 

Comparison of Results with Other Studies 

A review of extant studies on educational quality assurance reveals a variety of approaches and outcomes, 

which are discussed below in relation to the findings of this research. While the studies by Steinhardt et al. 

(2017), Brika et al. (2021), Khuram et al. (2023), Bloch et al. (2021), and Mireku and Bervell (2024) offer 

salient conclusions, the way they tackle the subject differs, thus offering a more nuanced viewpoint on the 

domain of quality assurance in higher education. 

First, the study by Steinhardt et al. (2017), which maps educational quality in the context of university 

governance, identifies tensions between educational and managerial approaches. This analysis is useful for 

contextualizing quality assurance policies and models within university structures. However, the study by 

Steinhardt et al. focuses primarily on the evolution and specialization of quality assurance practices, while 

the research in this paper delves deeper into specific assurance models and university accreditation 

standards, providing a more practical approach. Moreover, Steinhardt et al. (2017) did not implement a 

formal systematic review, resulting in a selection of studies that was more flexible and less exhaustive 

compared to this research, which employed a systematic bibliometric approach. 

In relation to the bibliometric analysis conducted by Brika et al. (2021), which maps trends in research on 

quality assurance in higher education, both studies concur on the significance of identifying key terms and 

influential authors. However, while the study by Brika et al. focuses primarily on the analysis of data and 

patterns within the existing literature, this workplaces greater emphasis on the practical implications of 

these findings, particularly in terms of assessment techniques and best practices applicable to specific 

educational contexts. In terms of methodology, Brika et al. employed a systematic bibliometric review, 

examining over 2,000 publications to provide a comprehensive global perspective on the field's trends. 

While the present study aligns with the significance attributed to pattern identification, its emphasis on 

practical assessment is comparatively less pronounced than that observed in the research. 

Conversely, the study by Khuram et al. (2023) places emphasis on the social impact of universities and 

methods for assessing society. While the present study shares with the aforementioned one an interest in 

emerging trends within quality assurance, it diverges by placing greater emphasis on the practical 

assessment of pattern identification. Notably, the former delves more profoundly into promising practices 

and evaluation methodologies, while the latter places greater emphasis on measuring societal impact. It is 

important to note that, in contrast to the comprehensive systematic review approach employed by the former 

study, the latter one relied on a more limited bibliometric analysis, which inherently restricts the scope and 

depth of the conclusions drawn. 

The study by Bloch et al. (2021), which analyzes quality assurance practices and identifies institutional 

conditions that affect their effectiveness, bears a resemblance to this work in its interest in institutional 

contexts. However, this research delves deeper into the analysis of the actors involved in the process, 

distinguishing it from Bloch et al. (2021), who did not consider the specific impact of actors as an integral 

part of quality assurance models. Additionally, Bloch et al. employed a systematic review methodology, 

albeit with a stronger emphasis on the contextual factors that influence the efficacy of these practices. This 

aspect aligns with the findings of the present study, which underscores the significance of the institutional 

context. 

Finally, the analysis carried out by Mireku and Bervell (2024), focusing on higher education institutions in 

sub-Saharan Africa, offers a critical perspective on the challenges these institutions face in promoting 

quality. This study uncovers limitations associated with inadequate resources and skilled personnel. While 

the study does not concentrate exclusively on a specific region, it acknowledges the geographical diversity 

and the varying challenges that influence educational quality, thereby expanding the understanding of how 

these challenges manifest themselves at local and regional levels. The research did not employ formal 

systematic review; rather, it used an analytical approach that highlights the limitations of educational 

systems in specific contexts. The conclusions of this study are consistent with those of the aforementioned 

work, which also acknowledges the diversity present within educational contexts and the impact of these 
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challenges on quality assurance. However, the latter study employs a more global and methodological 

approach. 

Proposal for a Conceptual Framework 

Figure 6 presents a conceptual framework for quality assurance in education, designed to organize and 

synthesize the key findings of the research. This model integrates several essential elements that relate to 

and reflect the different dimensions of quality in education. First, it highlights geographical contexts, 

recognizing that the socio-economic and political realities of each region have a significant impact on the 

implementation of quality assurance models. The framework also visualizes the different quality assurance 

models, higher education accreditation standards and assessment methods used, which vary considerably 

between countries and education systems. 

A key feature of the model is its emphasis on the key stakeholders involved in quality assurance processes, 

such as students, academic staff and accreditation agencies, all of whom play a crucial role in assessing and 

continuously improving the quality of education. It also highlights the common challenges faced by 

educational institutions, particularly those in developing countries, such as resource constraints, resistance 

to change and inadequate training in quality processes. Finally, the framework highlights good practices 

that can help overcome these challenges and promote a sustainable and accessible quality system for all 

institutions. 

This conceptual framework provides a clear visual representation of the complex interactions between these 

components, allowing for a more comprehensive understanding of how educational quality is influenced 

by a variety of factors. This visualization not only helps to understand the research findings but also serves 

as a valuable tool for policy makers and educational institutions seeking to improve their quality processes. 

 
Figure 6: Conceptual framework for quality assurance in education. Prepared by the authors. 

 

Theoretical Implications 

The findings of this research contribute to the theoretical body of knowledge regarding educational quality 

assurance by identifying the specific characteristics and dynamics that affect different geographic contexts. 

It is evident that the diversity in approaches and models of quality assurance is contingent upon specific 

environmental factors, including educational policy, socioeconomic conditions, and institutional needs. 

From a theoretical standpoint, these findings indicate the necessity for a contextualized and adaptable 

approach that integrates traditional theories of quality assurance with the evolving realities and challenges 

confronting educational institutions on a global scale. 
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A significant theoretical consideration is the use of quality assurance models that employ a combination of 

quantitative and qualitative methodologies. The prevailing models, including ESG, ISO 9001:2015 and 

other regional standards, demonstrate that a singular approach is not universally applicable. It can therefore 

be theorized that quality models must be flexible, allowing adaptation to the particularities of each country 

or region without compromising the fundamental principles of continuous improvement and rigorous 

evaluation. 

Political Implications 

The findings of this research have important implications for education policy at local, regional and 

international levels. Firstly, the research highlights the need to establish regulatory frameworks that ensure 

the inclusion of quality assurance policies and their adaptation to the different socio-economic realities of 

each country. This conclusion follows from the observation of discrepancies between accreditation 

standards in regions such as Europe, Asia and Latin America. These discrepancies highlight the need for a 

comprehensive review and adaptation of educational policies to ensure that quality criteria are both 

achievable and realistic for institutions across a spectrum of development levels. 

The results also show that the coexistence of different standards and the lack of harmonization between 

them can create confusion and obstacles for educational institutions, especially those in developing 

countries. The heterogeneity of approaches and quality criteria across countries poses significant challenges 

to the implementation of consistent quality assurance processes. Developing countries face additional 

challenges due to limited resources, lack of a coherent quality infrastructure and insufficient training of 

staff in these processes. The lack of convergence in accreditation criteria has the potential to impede 

academic mobility and the mutual recognition of degrees and programs between countries. It is therefore 

politically imperative to promote greater convergence of accreditation criteria at the global level, which 

would facilitate international academic exchange and recognition of degrees and make it easier for students 

and graduates to move between countries without encountering undue obstacles. 

In addition, a fundamental finding of this research is the need for governments to provide the necessary 

resources to educational institutions to enable them to implement quality assurance processes effectively. 

Scarcity of resources was identified as one of the most significant challenges facing institutions, hampering 

their ability to meet quality standards. Consequently, the findings suggest that governments need to 

prioritise education funding and ensure that quality assurance policies are supported by the necessary 

resources for their effective implementation. This may include funding for infrastructure, technology and 

staff training, as well as efforts to standardize and harmonize accreditation practices across borders. 

Another important implication is that policymakers should take account of the local context when designing 

quality assurance frameworks and ensure that they are flexible enough to meet the specific needs and 

constraints of different regions. The differences in quality assurance models across countries suggest that 

future policies should promote a balance between international standards and local adaptations, providing 

a basis for improving educational outcomes while respecting the diversity of education systems. These 

findings imply that future research should also focus on identifying and evaluating good practices that can 

be adapted to different geographical and cultural contexts, ensuring that quality assurance policies are both 

effective and adaptable. 

Furthermore, the role of stakeholders such as students, teachers and quality assurance agencies in the policy-

making process cannot be overemphasized. Their involvement in both the design and implementation of 

quality assurance policies is essential to ensure that policies meet the needs and expectations of all 

stakeholders. Educational institutions need to encourage ongoing dialogue between these stakeholders to 

improve collaboration and ensure that quality assurance processes remain responsive to evolving 

educational needs. 

Practical Implications 

In practical terms, the research findings indicate a number of recommendations for educational institutions. 

Firstly, it is imperative that a continuous improvement approach is adopted in order to guarantee the quality 

of the educational process. The most common methods identified in the studies were self-assessment and 

external audits. These should be applied in a systematic and rigorous manner to ensure that institutions 

maintain an adequate quality standard. The implementation of periodic reviews and the establishment of 
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multidisciplinary teams for the assessment of quality may prove an effective strategy for the enhancement 

of educational processes. 

Moreover, the involvement of relevant stakeholders is a crucial element in the success of quality assurance 

processes. The results demonstrate that key stakeholders, including students, faculty, and quality assurance 

agencies, play a pivotal role in the assessment and enhancement of educational quality. It is imperative that 

institutions cultivate collaboration and unceasing dialogue between these actors to guarantee that quality 

assurance processes align with the needs and expectations of all stakeholders. 

Moreover, there is a crucial practical implication regarding the necessity for staff to be adequately trained 

and proficient in quality assurance processes. The studies have identified inadequate training and resistance 

to change as significant challenges, indicating that institutions must invest in training their staff to ensure a 

comprehensive understanding of the standards, assessment methods, and the paramount importance of 

maintaining educational quality at all levels. 

Limitations 

The limitations of this study are primarily associated with its methodology and the scope of the results, 

which reflect the geographical and contextual diversity of quality assurance in education. A notable 

constraint stems from the collection of data from diverse geographical regions, each characterized by its 

distinct context and educational system. This heterogeneity introduced challenges in standardizing the 

metrics utilized for analysis, as different countries and educational institutions employ distinct evaluation 

criteria and standards. Consequently, the findings could not be generalized across all contexts, and the 

variability in evaluation approaches affected the consistency and comparability of the results. 

Another significant limitation stems from the diversity of quality assurance models implemented by the 

institutions included in the study. These models encompass both international standards, such as those set 

by global accreditation bodies, and local regulations tailored to specific national contexts. The coexistence 

of these differing frameworks made it difficult to draw direct comparisons between the cases under 

examination. Consequently, the study encountered difficulties in identifying common trends or formulating 

universal recommendations that could be applied to all educational systems, particularly in the context of 

considering disparities between different regions and institutional approaches. 

Moreover, the relatively limited body of studies incorporated into the analysis constrained the 

generalizability of the findings. The limited number of cases restricts the extent to which the results can be 

extrapolated and applied. While the research provides valuable insights into the field of quality assurance, 

its findings are not exhaustive and cannot fully represent the complexities of quality assurance practices 

across all educational systems. This limitation underscores the necessity for further research with a more 

extensive and diverse sample to capture a more extensive range of perspectives and experiences. 

The study's reliance on secondary data, primarily drawn from published literature, means that it is limited 

by the scope and focus of the existing research. This reliance on prior studies hinders the exploration of 

novel or emerging trends in quality assurance and limits the depth of understanding regarding the practical 

challenges faced by educational institutions in implementing quality assurance processes. It is also 

suggested that the limitations associated with geographical differences be explored in greater depth, and 

that a more detailed analysis be made of how differences in national policies and institutional frameworks 

affect the implementation of quality models. This will allow for a better understanding of the challenges 

and limitations associated with the application of quality standards in different contexts. 

Lines of Future Research 

It is recommended that future research on quality assurance in education focus on several key areas 

identified from the results and limitations of this study. Firstly, it is imperative to examine how contextual 

discrepancies, particularly those pertaining to national policies and institutional frameworks, influence the 

implementation of quality assurance models. A comparative approach across regions will facilitate the 

identification of best practices and the development of frameworks that are adaptable to diverse 

geographical contexts. 
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Moreover, further investigation is required to assess the efficacy of the observed models. It is essential to 

examine the potential for integrating approaches based on international standards with local frameworks, 

with the objective of developing a hybrid model that ensures adaptability and coherence. A further area of 

research should concentrate on the role of stakeholders and the ways in which their participation can be 

optimized in order to enhance educational outcomes. Ultimately, it is imperative to devise novel data 

collection techniques that circumvent the constraints associated with obtaining precise information, 

particularly in academic institutions with inadequately structured assessment frameworks. This will 

facilitate the attainment of more uniform and generalizable outcomes. 

The subsequent phase in the research trajectory concerning quality assurance in education must encompass 

a comprehensive examination of the salient aspects emanating from the study's findings and limitations. 

First, a comprehensive review and update of accreditation standards should be conducted, taking into 

account the observed discrepancies between regions and ensuring their harmonization to adapt to the 

contextual realities of each country. Additionally, it is imperative to expand the corpus of studies analyzed, 

incorporating a more diverse sample of educational institutions to facilitate a more precise identification of 

global and local patterns and trends. Furthermore, research should explore the development of a hybrid 

model that integrates international standards with local frameworks, with the aim of creating a flexible 

system adaptable to diverse educational realities. Concurrently, research should investigate how to optimize 

the participation of key actors (e.g., students, teachers, and quality agencies) in quality assurance processes, 

fostering more effective collaboration between all those involved. Finally, the development of new data 

collection techniques is imperative to overcome current limitations and ensure the acquisition of accurate 

information, particularly in institutions with poorly structured assessment frameworks. These concrete steps 

will allow progress towards a deeper and more applicable understanding of quality assurance models in 

education, favoring their effective implementation in diverse contexts. 

CONCLUSION 

The findings of this study emphasize the significance of a contextualized approach to quality assurance in 

education, which considers the geographical, methodological and stakeholder diversity involved in 

assessment processes. The findings demonstrate that this assurance must be tailored to the distinctive 

attributes of each country and region, with due consideration given to accreditation standards, local 

practices and institutional capabilities. 

The involvement of a diverse range of stakeholders, including students, teachers, administrators and 

assurance agencies, is crucial for the implementation of effective improvements. While assessment methods 

such as self-assessment are useful, they face difficulties that require appropriate mitigation strategies, 

especially in terms of available resources and alignment with international standards. The adoption of good 

practices, such as the integration of advanced technologies and inter-institutional collaboration, can 

optimize the efficiency of processes. This study proposes that educational quality models must be flexible 

and adaptive to respond to contemporary challenges in the education sector. 
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